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FEEDBACK FOR LEARNING POLICY 

 
 
Rationale and Purpose 
 
Effective feedback should be seen as more than simply a tool for assessing students’ work, but 
instead one of the most widely agreed features of effective learning. But there is an enigma: while 
feedback is among the most powerful enablers to learning, its effects are among the most variable 
(Hattie, 2012). The aim of this policy is to reduce this variability and establish a consistent 
approach to the way in which work is marked and fed back across the Academy. It will provide 
clear guidance as to the principles, strategies and expectations of effective marking, with the 
emphasis on enabling all students to make progress at least in line with their academic potential. 
Staff should be consistent in their expectations of students’ work and students should have a clear 
understanding of the assessment of their work.  Effective formative feedback will provide individual 
students with the guidance they need to make further progress and achieve success. Teachers 
should always be mindful of progress against end of year, end of key stage and end of course 
targets. 
 
 
Aims and Principles 
 
The core aims of this policy are: 
 

 To provide effective feedback to students on their level of understanding and the steps they 
need to take in order to make further progress. 

 To encourage students to have an active involvement in their own learning. 

 To adjust teaching to take account of students’ progress. 

 To provide opportunities to give praise and encouragement, developing student’s self-
esteem. 

 To motivate students to produce work of the highest quality through the setting of 
challenging, achievable targets. 

 
Although strategies and practice may necessarily vary from faculty to faculty, the following general 
principles must be consistent across the Academy: 
 

 Teachers must ensure that the amount of time they devote to marking is reflected in the 
impact it has on student progress. Only substantial pieces of work need to be marked in 
detail.  

 Marking needs to provide relevant and timely feedback - better to give feedback for one 
question by next lesson than every question by next month. 

 ‘Back-dated’ marking does little to help students make progress. 

 Students must have a clear understanding of teacher expectations relating to marking and 
feedback. 

 Feedback must improve standards by giving students clear strategies and opportunities to 
improve on their work, creating dialogue which will aid progress. 
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 Teachers must allow specific time for students to read and respond to marking. This must 
be an ‘active’ response requiring both thought and action. 

 Marking must be manageable for teachers, and not unduly increase workload. 
 
 
Approaches to Marking 
 
All marking at Wellacre Academy should fit into one of the following categories. Marking for any 
other reason is likely to be an inefficient use of teacher’s time: 
 
 
Acknowledgement Marking: The teacher regularly checks that work has been completed and 
that there are no obvious mistakes, but does not mark in detail. This is also known as ‘tick and flick’ 
or light touch marking, and might include verifying peer-assessed work. This is a valuable tool to 
ensure that students are completing tasks set and for providing acknowledgement of this. The use 
of stamps, ticks, ‘score out of ten’, stickers and codes (appendix 1) are good examples of this type 
of marking.  
 
‘Closing the Gap’ Marking: This is more thorough and detailed marking where students are given 
clear guidance on how their work could be improved (and hence ‘close the gap’). Feedback is 
given on significant pieces of work as a specific question to be answered or set of instructions to 
be followed. It is essential that students get time to act on this feedback. The teacher will 
build in time to lessons for them to do this. At Wellacre this will be known as ‘MAD time’ (when 
students Make A Difference to their work). 
 
Peer/Self/Verbal Feedback: Verbal feedback often occurs at many points during a lesson, both 
planned and spontaneous. Where verbal feedback is given by the teacher, students should record 
the key points in an appropriate way so that they can refer back to the feedback and act on it to 
make the necessary improvements to their work. Peer- and self- assessment are effective tools to 
promote independent and reflective learning. For this to have an impact, the focus must be clearly 
on the learning objectives and success criteria, and students will need to have the process 
modelled first. 
 
Marking for Literacy: In addition to regular class marking, all staff have a responsibility for 
promoting and modelling good literacy.  Staff will use the ‘Literacy Marking Code’ (appendix 1) 
which will also be displayed in classrooms, errors will be identified and the relevant code written in 
the margin for students to correct at the start of the next lesson. 
 
 
What this Looks Like in the Classroom 
 
Every lesson: Teachers share learning objectives and tell students how their progress will 

be assessed against these - including which pieces of work will be marked, 
and how. 

 
Teachers make success criteria explicit before students start any pieces of 
work that will be marked in detail. 
Students are confident that assessment and feedback will be linked to these 
criteria. 

 
On a regular basis: Selective self or peer marking will be planned for and encouraged. 

Students expect verbal feedback from their teacher so that areas of difficulty 
are addressed promptly. 
Opportunities are given wherever appropriate for students to act upon verbal 
and written feedback. 
Students are encouraged to check their work for common literacy errors, and 
self-correct as directed by the teacher. 
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Every 4-5 lessons: Teachers use one of the suggested ‘closing the gap’ strategies (appendix 2) 
– or similar – to mark a significant piece of work in detail. 

 
The first section of the next lesson is devoted to students responding to and 
acting on their feedback. This will be known as ‘M.A.D time’ and teachers 
must ensure students understand what is expected of them. 

 
Homework 
 
The quality of feedback for homework is no less important than for work done within the lesson. 
Whenever homework is set, it should be marked for acknowledgement as a minimum expectation, 
and given back to the student in a timely manner. In most cases this will be before the next piece 
of homework is given. Where homework is marked in detail, i.e. for literacy or using one of the 
‘Closing the Gap’ strategies, then time should be devoted to students acting on this feedback in the 
same way as described above. 
 
Summative Marking 
 
All the marking approaches contained within this policy can be thought of as formative marking. 
There will still be occasions when we are limited to marking summatively – i.e. according to exam 
board criteria for coursework, controlled assessments, BTEC assignments or similar. It is expected 
that students will have already received some form of formative feedback before a summative 
mark is given. Examples of this might be informal, verbal feedback given on a piece of coursework 
before the final submission, or detailed feedback given on a mock exam so that a student can act 
on it to improve before the final exam. 
 
When appropriate to the piece of work, a summative grade (GCSE, GCE, BTEC) or level (KS3) 
should be fed back to the student. However, faculties should ensure these are an accurate 
reflection of attainment against published criteria and not ‘inflated’ or used in any other way. For 
example, avoid using ‘A/B/C’ grades if work does not correspond to criteria at that grade. 
 
Presentation 
 
Faculties can devise specific guidelines for the standard expected in students’ written work; 
however, the following points will be consistent across the Academy: 
 

 All work titled, dated in full and underlined with a ruler. 

 Cross out mistakes with one neat line – no correcting fluid. 

 Blue or black pen for writing; pencil for diagrams and illustrations. 

 No scribbling, graffiti etc. 
 
Monitoring 
 
Implementation of this policy will be monitored on a regular basis by subject leaders and the 
Academy Leadership Team. This can be through informal checking, learning walks, faculty or 
whole-Academy work scrutinies and/or student voice activities. It is expected that the quality of 
marking and feedback be taken into consideration when making any judgements on the overall 
quality of teaching & learning. 
 
Further guidance and exemplification of this policy can be found in the appendices. 
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APPENDIX 1:  Wellacre Marking Codes 
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APPENDIX 2: Suggested Strategies for ‘Closing the Gap’ Marking 
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APPENDIX 3: Effective Feedback Through Marking 
 
 

This flowchart describes the principles which ‘Close the Gap’ marking must achieve, while 
recognising that there are many different strategies that may be used in order to achieve them. 
 
 
 
 
 Focus your marking on a specific piece of work, that students have had to 

think about and produce themselves. This is more time effective. 

During your marking, ensure that you: 

 Say why an aspect of the work is 
good e.g. This is good because you 
have… 

 Express improvement comments as  
questions e.g. Could you give an 
example…? How could you explain 
this….?  How is this different from….? 

Having responded to your improvement question, students may make a note of 

any further help or direction they needed as a reminder of what they struggled 

with and how they  when it comes to revision. If we train students to do this 

effectively then his aspect should not require any further teacher time. 

At the start of the next lesson (when the work is returned) plan for MAD time.  

This is dedicated time for students to read and respond to your improvement 

questions, and is a highly effective ‘Do Now’ activity. 

At the next marking point, the teacher acknowledges the student response to the 

improvement question, and that the learning gap has been closed. 
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When students peer assess 
work, ensure it is against 
clear success criteria.  
Remind them to ensure their 
feedback is: 

 Kind 

 Focused 

 Specific 
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‘One-page summary’ of the whole-Academy policy on feedback for learning 
 
 

Type of marking Why? How? How often? 

Acknowledgement 
Marking 

Ensures that students are 
completing tasks set and 
provides acknowledgement 
and praise. 

 
Work ticked or stamped 
means it has been 
checked for completion 
and quality. Simple 
mistakes identified for 
students to correct 
themselves. 
 

Every lesson in 
written subjects. Can 
be done during the 
lesson. 

Closing the Gap 
Marking 

Gives students clear 
opportunities to improve on 
their work. 
Students must respond 
actively in order to ‘close a 
gap’ in their learning. 

 
A substantial piece of 
work marked in more 
detail. Next steps 
needed to make 
progress written as 
question or further task 
to give students a way 
of responding to the 
feedback. Time devoted 
to this in next lesson, 
usually as a ‘Do Now’. 
 

Every 4-5 lessons. 
 Often done by 
teacher but peer- 
and self-assessment 
are also 
encouraged, and 
can be just as 
valuable. 

Verbal Feedback 

For verbal feedback to 
promote learning, students 
must be aware of how it has 
contributed to their 
progress. 

 
Stamper or ‘VF’ can be 
used to indicate where 
verbal feedback has 
been given. Students 
record the feedback 
before acting on it. 
 

As often as 
appropriate during 
the lesson to support 
other forms of 
feedback. 

Literacy Marking 
Every teacher, in every 
lesson has a responsibility 
for progress in literacy. 

 
Relevant codes written 
in margin. Students 
identify and correct 
errors as a ‘Do Now’ 
activity. 
 

Whenever written 
work is marked, it 
should be marked 
for literacy. Can also 
be done during the 
lesson. 
 

 

 
We expect students to act on and respond to our feedback, and will build in time to 
lessons for this. 
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